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According to the World Health Organization, 10 - 20o/o of children and adolescents

worldwide experience mental disorders; half of which begin by the age of 14 and75%oby the

mid-2Os. The Mental Health Foundation believes that good mental health begins in infancy.

They quote the Children's Society (2008) statistics that Iïyo of children and young people (aged

5-16 years) have a clinically diagnosable mental health problem, yetTÙYo of children and

adolescents who experience mental health problems have not had appropriate interventions at a

sufficiently early age. One of the key findings in the Mental Heølth Facts, Stats, and Datø
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document published by Mental Health America indicates that youth mental health is worsening.

Rates of youth depression increased from 8.5% in2011 to 11 .IYo in2014. The National Alliance

on Mental lllness (NAMÐ reports that one in fîve children ages 13-18 have, or will have a

serious mental illness, They go on to report the following statistics: suicide is the third leading

cause of death in youth ages 10 - 24 and 90% of those who died by suicide had an underlying

mental illness; approxirnately 50% of students ages l4 and older with a mental illness drop out of

high school;20% of youth ages 13 - 18 live with a mental health condition, 11% of youth have a

mood disorder, 10% of youth have a behavior or conduct disorder, and 8% of youth have an

anxiety disorder. In their At a Glance; 20I 7 Children s Mentøl Heølth Report, the Child Mind

Institute explains that depression and bipolar disorder prevalence at age 13 is at 8.4o/o, and it is at

15.4% at age 18. It goes on to report that outcomes and treatment-seeking behaviors may be

dramatically improved. According to Child Mind, school based education and anti-stigma

programs improve mental health attitudes by 680/o, and school-wide high school interventions

have reduced the number of actively suicidal students by 360/o, from 4.4o/o to 2'8o/o in one study.

Furthermore, half of teens diagnosed with major mood disorders do not adhere to treatment, but

studies also show that 8lo/o of teens with anxiety, llYo of teens with depressions, and 85% of

teens with ADHD get better with treatment (Child Mind Instifute; At a Glance: 2017 Childrenb

Mental Health Report).

Introduction

Children in 21't century classrooms are required to enter a world in which they will need

to think creatively and critically, solve complex problems, evaluate and analyze infonnation, and
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communicate effectively (ASCD, 2012). By differentiating instruction to address not only

academic needs but also social and emotional needs, schools will be preparing their students to

increase their probability of success in afast-paced, ever-changing world, Teaching the whole

child means ensuring students are healthy, safe, engaged, supported, and challenged (ASCD,

2012) in an environment that increases their capacity to learn (Durlak et al., 2011). Developing

students' social-emotional competencies -- such as knowledge, skills, attitudes, and behaviors

tlrat individuals need to make successful choices (Yoder, 2014) -- will help students recognize

and manage emotions, build relationships, solve interpersonal problems, and make effective and

ethical decisions (Payton et al., 2002). Focusing on students' long-term development, and not

just on their academic achievement, will better prepare them for success after their academic

careers are complete.

Review of Literature / Research Supporting the Need to Implement the Areas of Focus

A network of research in support of the implementation of social emotional leaming

(SEL) has been increasing over the last three decades and continues to grow to the point of

becoming a priority for schools across the country. A bill introduced into the House of

Representatives titled the Academic, Social, and Emotionøl Learning Act of 2015 " supports the

implernentation of evidence -based social and emotional learning programming. The bill defines

"social and emotional learning" as

the process through which children and adults acquire the knowledge, attitudes, and skills

associated witli the core areas of social and emotional competence, including

self-awareness and self-rnanagement to achieve school and life success, such as
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identif ing and recognizing strengths, needs, emotions, values and self efficacy, impulse

control and stress-management, self-motivation and discipline, and goal setting and

organizational skills; social awareness and interpersonal skills to establish and maintain

positive relationships, such as perspective taking and respect for others, communication,

working cooperatively, negotiation, conflict management, and help seeking; and decision

making skills and responsible behaviors in personal, academic, and cortmunity contexts,

such as situational analysis, problem solving, reflection and personal, social and ethical

responsibility.

Social and emotional learning, as explained on the New Jersey Department of Education

(NJDOE) website, refers to the process by which children and adults acquire and effectively

apply the knowledge, attitudes, and skills necessary to do the following: understand and manage

emotions, set and achieve positive goals, feel and show empathy for others, and make

responsible decisions. The website goes on to indicate that "students in SEL programs are more

likely to attend school and receive better grades, and are less likely to have conduct problems.

Successful infusion of SElcan result in positive behaviors, increased academic success, and

caring communities." Moreover, it is clearly indicated that "the New Jersey Department of

Education has been promoting social and emotional learning to enhance the building of positive

school climates and the healthy development of young people." The NJDOE also provides links

to a myriad of SEL resources in New Jersey, including lesson plans and activities, information

and research, and resources for families. Furthermore, SEL competencies and sub-competencies

(August, 20ll) are outlined and available for public review'

Social emotional learning has gained significant momentum over the last several years
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and will continue to do so due, in no small part to its inclusion into the Every Student Succeeds

Act (ESSA). While the ESSA does not refer specifically to "social emotional learning," it does

refer to "nonacademic" factors that can be used in accountability (Ferguson, May 2016).

Ferguson (May 2016) points out that ESSA encourages schools to "establish learning

environments and enhance students' effective learning skills that are essential for school

readiness and academic success" as well as "activities to support safe and healthy students."

Moreover, Gayle (2017) points out that educational leaders have greater flexibility to define

student success and to design their own systems and programs to ensure educational equity while

addressing "the multidimensional aspects of children's development" (Gayle ,2017).

According to V/eissberg and Cascarino (2013), when schools promote students'

academic, social, and emotional learning, students will possess the basic competencies, work

habits, and values for engaged postsecondary education, meaningful careers, and constructive

citizenship (Dyminicki, Sambolt, & Kidron, 2013). A balance between academic and social -

emotional learning must be realized in schools across the United States. The Association for

Supervision and Curriculum Development (ASCD) agrees that preparing students for life success

requires a broad, balanced education that both ensures their mastery of basic academic skills

while preparing them to become responsible adults (2001).

The authors report that more 20 years of scientifîc research shows that high-quality,

well-implemented SEL can have positive effects on school climate and promote

academic, social, and emotional benefits for students including the following:

o improved social and emotional skills, self- concept, bonding to school, and

classroom behavior
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o fewer problems associated with disruptive classroom behaviors, aggression,

bullying, and delinquent acts

r Reduced emotional distress such as depression, stress, or social withdrawal

(V/eissberg & Cascarino, 2013).

Additionally, Weissberg and Cascarino (2013) purport that, despite widespread demand

for social and emotional learning and recognition of its value, SEL remains at the periphery of

K-12 education. They believe that SEL needs to be part of the core as it is in preschool and that

districts ought to prioritize SEL at the same level as academic achievement, high school

completion, and college and career readiness (Dyminicki, Sambolt, & Kidron, 2013). The

College & Career Readiness & Success Center at the American Institutes for Research reports

that, by providing students with comprehensive SEL programming characterized by safe, caring,

and well-managed learning environments and instruction in SEL skills, many learning barriers

and associated risk factors can be addressed (Dymnicki, Sambolt, Kidron, 2013). The authors

point out that, according to Durlak, etal.,2011; Durlak, Weissberg & Pachan, 2010; Dymnicki,

Kendziora, & Osher, 2012, the most compelling evidence for the benefits of SEL programs

comes from a review of positive youth developrnent, SEL, character education, and prevention

interventions designed to promote personal and social skills in children and adolescents aged 5 -

18 (Dyrnnicki, Sambolt, Kidron, 2013). They explain that participation in SEL programs was

associated with positive impacts on six major student outcomes, including improved SEL skills,

attitudes towards self and others, social behavior, and academic performance, as well as reduced

conduct problems and emotional distress. The impact on academic performance translated to an

1l percentile point gain in student's achievement test scores. Moreover, the research indicated
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the effectiveness of this approach across a îange of student populations and contexts (Dymnicki,

Sambolt, Kidron, 2013).

Much of the research and meta-analysis referenced and cited in the literature review

refers to research conducted by the Collaborative for Academic, Social, and Emotional Learning

(CASEL). In a December 2008 executive summary published by CASEL, findings from three

scientific reviews on the positive impact of social and emotional leaming for kindergarten to

eighth grade students were reviewed. The three reviews included over 300 studies and involved

324,303 children. Payton, et al. (2008) reported that SEL programs yielded multiple benefits and

proved effective in multiple settings (school and after school), for students with and without

behavioral and emotional challenges, across the K - 8 range, and for ethnically and racially

diverse students from urban, rural, and suburban settings.

Overall, the main fîndings show positive and consistent support for SEL programs in all

settings (school and after-school) with all student populations (ethnically and socio-economically

diverse, classified and non-classified, urbano suburban, rural settings). The results of SEL

programming outlined gains, including, but not limited to students' improvement in multiple

areas of their personal, social, and academic lives, including their attitudes towards self, school,

and others; social behaviors; conduct problems; emotional distress, and academic performance

(average gain on achievement tests scores of 11 to 17 percentile points) (Payton, et al., 2008).

Gayle (2017) points out that, in the forever changing landscape of challenges faced by

today's youth, to be successful in school, work, and life, students need to be able to develop

competencies that enable them to persevere through challenges, empathize with others, resolve

conflicts, and make safe choices.
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According to a2015 report published by the American Enterprise Institute and the

Brookings Institution, social- emotional learning competencies are critically important for the

long-term success of all students. Ninety-three percent of teachers indicated that they wanted a

greater focus on SEL in schools because they believe that the skills are essential to 21't century

success (CASEL,2013).

Recently, early research acknowledging the willingness and importance to consider SEL

through the lens of equity have prompted deep discussion between and among state

policymakers and districts across the country. It seems that even in districts wherein SEL has

been successfully implemented, trends in equity persist,

In an AJE Forum article titled The Dffirence Between Educational Equality, Equity, and

Justice . . . and \tírhy it Matters (2016), Joseph Levetan explores, among other terms, the meaning

of educational equity and educational equality, He posits that the idea of each are often both

misused and misunderstood. He goes on to explain that that each carries "implicit and

underlying assumptions about what is 'fair' . . ." and further believes that "each concept also

carries implications about how students should be treated and how resources should be

distributed" (p,2). He explains the popular cartoon visualizing the difference between equality

and equity and extends the metaphor by stating, 'o The educational equity orientation reframes the

policy discussion and orients it around ensuring that schools help all students to achieve, even if

that means distributing resources'ounequally."
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ËqualitY: SAflIlENËSS
Er¡¡¡Ðlity is äbout Sltr'lvfEN.E$S, ¡t
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lrirtory, cdn {rcd!e l¡¿trier: tü l)dr'
tiri¡pðriÕ¡r, st) 1/.¡t-' nlust F*RST
ensË¡re EQ1JITY 1-¡r'lor.: \ry{r ctllì

e:rjoy equalåty.

The Evolution of an Accidental Meme - Craig Froehle - Medium

May 1 5, 20I 5 - http ://www.pugetsoundoff.org/blog/equality-versus-equity

Rutgers University's Anne Gregory points out that equity oriented social-emotional

learning includes consciousness about disparities in schooling, opportunity gaps, and the history

of unequal schooling as well as the consideration of culfure.

Dena Simmons (2017), the Director of Education at the Yale Center for Emotional

Intelligence, opines social-emotional learning programs need to be taught within a culturally

relevant context due to the level of implicit bias that exists. Essentially, implementation of an

SEL program is not enough. She believes that since "students of color suffer more adversely

than their white peers on nearly every measure of well-being, educational, social, financial,

emotional, and physical- which impacts them in the long run" the need "to expand the definition

and practices of social-emotional learning to ensure" all students are served more equitably (p.

2). Simmons (2017) goes on to briefly explain three practices she believes will assist educators
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in teaching and creating "social-emotional learning context within an equity-literacy lens"

thereby assisting teachers and administrators to identify inequities and make conscious efforts

toward change. Simmons highlights the following practices:

o Flex your self awareness muscles to understand your power, privilege, and unconscious

bias

o Make social-emotional leaming instruction and programming meaningful for students

o Build relationships with students, their families, and their community (2017)

Simmons concludes the article by stating, "As educators, we must recognize and respond to the

subtle and not-so-subtle inequities that hinder student success. If we teach social-emotional in

ways that ignore equity, we will woefully fail our students, particularly our most

disenfranchised" (201 7 , p. 4).

The Arnerican Enterprise Institute for Public Policy Research and the Brookings

Institution collaborated on a project resulting in the 2015 publication of Opportunity,

Responsibility, and Security- A Consensus Planfor reducing Poverty and Restoring the

American Dream. They created a politically balanced working group on poverty and opportunity,

ultimately offering recomnìendations to assist America's citizens to live up to the identified

values of opportunity, responsibility, and security. In addition to a number of other foci, facts,

and related research, the study focused on family, work, and education.

The Executive Summary outlines twelve recommendations, four in each area. The four

recommendations the working group made which they believe will "improve education in ways

that will better help poor children avail themselves of opportunities for self-advancement

include:
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1. Increased public advancement in two underfunded stages of education: preschool

and postsecondary

2, Educate the whole child to promote social-emotional and character development

as well as academic skills

3. Modernize the organization and accountability of education

4. Close resource gaps to reduce education gaps (p. 5 )

While some of these recommendations are well beyond the Hillsborough community, strides are

absolutely reasonable for others or portions of others.

The authors point out that an increasing worry exists that children growing up today

enjoy fewer social supports and pathways into the middle class than generations past if they are

members of a lower income family. They additionally point out that although children of poor

families have greater aÇcess to healthcare, fewer are born to teen parents, their parents have a

greater level of education, and fewer are exposed to toxic environments and violence,

circumstances and outcomes of children not born to lower income families have improved much

more quickly thereby widening the gap of inequality.

Furthermore, the authors confirm:

The major educational and school reforms of the K-12 system over the last few decades

have not focused sufficiently on the socio-emotional factors that are crucial to learning.

Though most teachers believe that schools have a fundamental responsibility to educate

the whole child, education policy has focused disproportionately on high-stakes

accountability strategies based on results from standardized academic achievement tests

(2015, p. 60 ).
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They cite a20II study which reviewed over 200 studies involving over 200,000 children.

The study found that SE programs facilitated by K-12 teachers improves their SEL skills as well

as their mental health, their problematic behaviors, and their assessment results.

Overall, the authors conclude with a quote from Abraham Lincoln's July 4,1867,

message to Congress wherein he said the govemment's leading object is "to elevate the condition

of men--to lift artificial weights from all shoulders, to clear paths of laudable pursuit for all, to

afford all unfettered starts and a fair chance, in the race of life" (2015, p. 5 ).

Increasing our understanding of and focus on issues of equality and disproportionality

crosses all portions of our educational system. Embracing and working toward building a shared

understanding of how social-emotional learning supports and mutually benefits all students in

Hillsborough will maximize its impact when it is modeled and practiced throughout the

school-community as well as the community-at-large. Integrating an evidence-based SEL

program will yield highest results when leaders, both educational and community, model SEL in

daily interactions, create and embrace conditions for leaming for ALL students and adults

(family, teachers, etc.), and lead a mindful reflective approach to integrating SEL into daily

work.

While it is interesting that the CCSS (NJSLS) and SEL are interdependent, both are

essential to properly prepare students for college and career as well as post-secondary readiness.

Additionally, the CCSS/NIJSLS expect students to think critically, be creative, collaborate, and

share their thinking. These skills are paramount to social-emotional learning.

The Centers for Disease Control (CDC) have a specific framework for organizing a

comprehensive approach to school health called the Coordinated School Health (CSH) Model' It
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has been a pillar of school health in the United States since 1987. While national health and

education organizations have supported this CSH approach, it has been viewed by educators as a

health initiative focusing on health outcomes only, thereby resulting in minimal utilization.

However, the research and evidence are very clear about the interrelatedness of learning and

health, Evidence also shows that the health of students is linked to their academic achievement.

All would agree that health and education directly impact individuals, society, and the economy;

therefore, working together whenever possible is the goal for all stakeholders. Approximately

95% of all children in the United States attend school making schools the perfect setting for a

health and education collaboration. Schools are one of the most efficient systems for reaching

students in order to provide health services and programs. Therefore, increasing the integration

of healtli services and programs into the daily life of schools and students represents an

underutilized tool for developing the whole child and raising acadernic achievement.

The Association for Supervision and Curriculum Development (ASCD) is a leading

global educational organization spanning over 130 countries. In 2007, ASCD launched its whole

Child Initiative, setting in place the most effective means to ensure that each child is healthy,

safer, engaged, supported, and challenged. Concurrently, ASCD challenged "communities to

redefine leaming to focus on the whole person." Not surprisingly, similar requests for

collaboration came from the health systems including the CDC.

In an ASCD powerpoint presentation, CDC's Lloyd Kolbe proclaimed, "In sum, if

American schools do not coordinate and modernize their school health programs as a critical part

of educational reform, our children will continue to benefit at the margins from a wide disanay

of otherwise unrelated, if not underdeveloped, efforts to improve interdependent education,
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health, and social outcomes. And, we will forfeit one of the most appropriate and powerful

means available to improve student perfonnance" (2012, p. 7),

This collaboration between ASCD and the CDC resulted in the launching of a school

health model for the 21st century. The Whole School, Whole Community, Whole Child Model

(WSCC) was launched in March2014. The WSCC is a collaborative approach to learning and

health, across the community, across the school, and across sectors to meet the needs and reach

the potential of each child. It places onus on all who are part of the school to see themselves as

responsible for both leaming and health and highlights the relationships between sectors.

By promoting the health and wellbeing of students, staff, classrooms, and schools, we

develop the environment most conducive to effective teaching and learning. By taking the time

to learn about our students and who they are beyond the walls of the classrooms, building

relationships and enhancing their connectedness with the school, we increase their sense of

belonging and safety while understanding each student individually, allowing us to differentiate

instruction to suit his/her needs. Reaching out to families and the community expands the safety

net and empowers key stakeholders in the responsibility and purpose of education. Greater

emphasis has been placed on the areas of social and emotional climate, physical climate, family

engagement, and community involvement, as well as the tenets of the Whole Child Approach

with the components of an effective coordinated school health focus, affirming that when it is

about learning, health, and development, both sectors are critical and essential for the success of

each child.
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ASCD is attempting to redefine what a successful learner is and how we measure

success. The whole child approach to learning, teaching, and community engagement include

five tenets.

o Each student enters school healthy and learns about and practices a healthy lifestyle.

o Each student learns in an environment that is physically and emotionally safe for students

and adults.

¡ Each student is engaged in learning and is connected to the school and broader

community.

¡ Each student has access to personalized leaming and is supported by qualified, caring

adults.

o Each student is challenged academically and prepared for success in college or further

study and for employment and participation in a global environment (ASCD, 2012).

Each of the tenets must work together to ensure the success each and every student in order for

them to be prepared to grow into productive, self-sufficient adults with the social emotional skills

and stamina to thrive in this 21't century and beyond.

Budget

Implementation of a social-emotional curriculum including all essential elements will not

be a costly endeavor as compared with the recommendations put forth from the Early Childhood

and College and Career subcornmittees. While the cost cannot possible be accornplished within

the current budget allocation, it ought not be prohibitive. Ultimately, the resources and
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commitment to educating the whole child presently will yield results for our students throughout

their lives

Recommendations

Implement an Integrated Health,'Wellnesso and Emotional Support Programs and Adopt the
\rySCC Model

BENEFITS CHALLENGES

Reasonable financial commitment overall Professional development and training for staff to

deliver consistent experiences for all students

Increased parent / community involvement Cost of increased nursing staff

Increased tum-key training for staff Cost of programmatic implementation

Several excellent resources available at low
or no cost

Unifred and collaborative approach to
learning and health

Improved attitudes in students personal,

social, and academic lives

Develops competencies necessary for
long-term success (perseverance, empathy,

conflict resolution, collaboration, tolerance,

acceptance, etc.)

Provides long-reaching benefits for
students

Provides multiple pathways to support

engagement and support

Closing
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It is clear that establishing ourselves as a whole child-centered district will provide

long-reaching benefits for our students throughout their educational careers. Supporting our

students' social and emotional well being throughout all of the vulnerable stages of their lives

will ensure that they are prepared to adapt to and succeed in an ever-changing 21't century world,

In order to achieve academically, fundamental needs of health, safety, engagement,

support, and challenge must be met. Integration of social-emotional learning as a pathway to

enhancing the education of the whole child "represents a fortuitous opportunity to prepare

students for a workforce and help close academic achievement gaps, while sirrultaneously

addressing the learning needs of each and every child." (Rennie Center for Educational Research

& Policy,20l5, p. 3).
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Subcommittee: Sfudent Life- Curriculum Innovations: Student

Exchange Programs

Subcommittee Member Name

Mr. Enrique Pincay, Former District World Languages / ESL Supervisor

Introduction

Merriam-Webster defines innovation as 'othe introduction of something new; a new idea,

method, or device." Synonyms for innovation include modernization, departure, leading edge,

alteration, modification, shift, variation, and cutting edge. Curriculum innovation may include

encouraging collaborative learning, recognizing the value of diversity within the population,

creating more opportunities for globalization, developing interesting courses of study, and

incorporating enhancements to current programs.

As part of our mission to prepare all students for the future, opportunities for enrichment

beyond the grade-level curiculum helps students meet their full potential. To address the needs

of students at various levels, the enrichment opportunities sub-committee considered the creation

and implementation of a student foreign exchange program There are very few New Jersey

districts that currently participate in student exchange programs. They are outlined in the chart

below.

District Program

Scotch Plains-Fanwood Spain, France, Italy

Morris School District The Council on International Educational
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Exchange (CIEE)

Purpose

The overall purpose of strategically planning to increase enrichment opportunities is to

maximize student learning throughout a child's educational career. The purpose of this report is

to summarize the findings of the review of research related to curriculum innovations conductçd

by the Student Life subcommittee of the larger Strategic Planning committee and to offer

recommendations to the Board of Education in preparation for the development and

implementation of the next Hillsborough Township School District Strategic Plan.

Review of Literature / Research Supporting the Need to Implement the Areas of Focus

While empirical evidence about the education outcomes of travel is limited, outdated, and

scattered across many fields of study, research surrounding the educational benefits of student

travel, the worthiness of student exchange programs, and post high school pursuit of foreign

languages exists, although the focus of the research is limited to university programs and

programming. In fact, very timited research exists surrounding foreign exchange programs at the

high school level. However, the subcommittee was able to provide a summary of the limited

research as well as the benefîts and challenges sulrounding student exchange programs.

The State of New Jersey Department of Education conducted its first International

Education Summit in Fall 2004 with the goal of providing information for the purpose of

developing a five-year plan that would improve the capacity of its "schools to provide quality

intemational education programs." According to the NJDOE website, "the summit was the first
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of many activities designed to:

. Raise awareness of the importance of international knowledge to social and cultural

integration in New Jersey and to new Jersey's economy;

o Mobilize political, corporate and educational leadership to support a greater focus on

education about other world regions, their languages and cultures; and

o Build networks among educators and schools interested in infusing international

knowledge and skills across the curriculum and strengthening existing international

education programs"

Additionally, a vision, mission, and goals were outlined. The second of three identified goals

reads, "To connect student acquisition of international literacies to real world experiences both in

New Jersey and beyond state and national borders" (p. 6).

The New Jersey Intemational Education Summit Report was presented to the State Board

of Education in the Fall of 2005. The report provided background about the demographics and

business in New Jersey as well as an overview of the summit with recommendations for rnoving

forward. Page three of the report posits, "Given today's economic and political realities, it has

become increasingly important that states -- and schools -- incrsase their capacity to understand

and respond to an ever changing world that has become more dependent on the intemational

economy. Issues such as imrrigration and foreign policy increasingly influence the course of

public education in a richly diverse state such as New Jorsey" (p. 3).

While it has been twelve years since the New Jersey International Education Sumrnit

Report was published, the aforementioned statement remains unequivocally accurate. World

societies are increasingly interconnected, and political differences can no longer prevent the
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continuous development of the "global economy." In today's political climate where there seems

to be a marked diminishment in tolerance and a marked increase in xenophobia, few would

disagree that our differences are more apparent. As many of humanity's issues are global issues,

a global perspective is essential in order to properly and collaboratively address problerns such as

poverty, pollutions, disease, education, etc. The introduction of global perspectives challenges

familiar understandings and commonly held assurnptions. Providing our community with an

opportunity to warmly welcome students from around the globe and allowing them to take part

in the American / Hillsborough way of life and conversely providing the opportunity for our

students to be warmly welcomed via immersion in other cultures is the true definition of

globalizing the curriculum. We are literally and figuratively opening up the world to our

students.

In a 1984 study titled, Life after Study Abroad; A Survey of Undergraduate Academic and

Career Choices, author Gregory K, Armstrong reports the findings of a survey he mailed to 180

undergraduate students who experienced a study abroad opportunity while enrolled in high

school. In attempting to assess how the participants perceived their high school study abroad

experiences after graduating and entering college, he had a particular interest in finding out

whether the experiences motivated them to continue studying languages, if it affected their

study/career choices, and if they believed there were any residual benefits. In terms of

perseverance in language study, Armstrong (1984) reported thatSTo/o of those that responded

believed the study abroad experience influenced their attitudes towards foreign language study

although there was also general agreement that most of them held favorable views of such prior

to the experience as well. Additionally, the participants reported that the experience they had in
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high school seemed to produce a greater desire to "seek other cross-cultural associations through

future travel and study" (Armstrong,1984, p, 2) Furthermore, approximately 7ÙYo of those who

responded indicated a language as a major or minor area of study in college, and over 55oZ

believed that their overseas experience influenced their choice of study in preparation for a future

career. Finally, student perception related to lasting benefits as a result of their participation in

the program included, but were not limited to, the following: increased language fluency;

increased interest in living, studying, or traveling abroad; increased exposure to and appreciation

for cultural diversity; and acquisition of self-confidence and independence (Armstrong, 1984).

Armstrong further concludes that"a successful foreign study experience during high school

years continues to play an important role in participants' attitudes and decisions regarding

careers, additional language study, and increased cross-cultural activities" (1984,p.4).

Recommendation with Rationale

The following table outlines the benefits and challenges associated with beginning a

foreign exchange program.

Advantages Challenges

Training for school officials Significant cost

Increased language acquisition via
immersion

Application Process- 9 - 12 month minimum

Increase in maturity, coping, and problem
solving skills

Minimurn of five students I year for five years

Increased understanding and acceptance of
different cultural and community
perspectives

"Responsible Offtcer" designation
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Broader general knowledge and enhanced
interest in global issues

S ignificant responsibilities

Personal development and awareness

leading to increased self-confidence and

self esteem

Awareness of alternative multifaceted
approaches to learning

Increased comfort level in "foreign"
environments

Prospective employers deem foreign
exchange programs favorable

Conclusion

Study abroad experiences, as well as student exchange programs, are specifically

designed for learning to occur. However, the research is limited, often outdated, and scattered

across varied fields of study. Much research focuses on college students and adults.

Furthermore, much of the research speaks to all types of travel experience, including, but not

limited to, serendipitous, family, and independent travel. The research also stresses that no

matter what the travel experience, it most often resulted in greater general knowledge, higher

academic achievement, personal growth, and societal/cultural awareness.
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Subcommittee: Student Life - Curriculum Innovations: Enrichment

Opportunities

Subcommittee Member Names

Dr. Cynthia Assini, Social Studies / REACH Supervisor

Ms. Susan Eckstein, Principal, Hillsborough Elementary School

Ms. Barbara Parker, Teacher Emeritus / Community Member

Ms. Nancy Patrick, Teacher, Auten Road Intermediate School

Introduction

Merriam-Webster defines innovation as "the introduction of something new; a new idea,

method, or device." Synonyms for innovation include modernization, departure, leading edge,

alteration, modifîcation, shift, variation, and cutting edge. Cuniculum innovation may include

encouraging collaborative learnin g, recognizing the value of diversity within the population,

creating more opportunities for globalization, developing interesting courses of study, and

incorporating enhancements to current programs.

As part of our mission to prepare all students for the future, opportunities for enrichment

beyond the grade-level curriculum helps students meet their full potential. To address the needs

of students at various levels, the enrichment opporfunities sub-committee considered current

programming offered and compared it to best practices in the field of gifted and talented

education.

The following table provides an overview of the programming at each level throughout
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the district

Grade Professionals Responsible Summarv of Programming
K/TP

Elementary REACH
Teachers

(1 per school)

Enrichment support for classroom teachers

I 1 class per cycle of enrichment for all students

2
a
J Pull-out program

4

5 REACH Teacher Class that replaces team social studies class

6 REACH/SS Teachers

7 REACH/SS Teachers

8

9-12
Varied across departments Honors/AP courses

Senior Internship Option

The REACH Senior Intern Option provides sfudents with the opportunity to explore a career path

and develop practical skills while assisting a local organization that serves the public interest.

lnterested students participate in a selective application process. The partnerships between the

school and host sites earn rave reviews from students and community leaders. While the

students have an authentic, hands-on experience, the community partners beneflrt from the

service hours and projects that the students complete. Past capstone projects range from

implementing events to creating products like websites used long after the intern departs.

Purpose

The overall purpose of strategically planning to increase enrichment opportunities is to

maximize student learning throughout a child's educational career. Considering the current

programming at each level and input from stakeholders, the sub-committee identified varied

purposes for increasing programming related to enrichment. At the elementary level, the purpose

of having enrichment opportunities is to address the needs of high ability students across the
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curriculum. While this also holds true for secondary programming, students at the secondary

level could benefit from more options to leam in a self-directed fashion. In order for the district

to achieve an increase in enrichment opportunities for students, teachers need support in learning

about and implementing related best practices. Farnilies can also benefit from information to

support enrichment for their child.

The purpose of this report is to summ arize the findings of the review of research related

to curriculum innovations conducted by the Student Life subcommittee of the larger Strategic

Planning committee and to offer recommendations to the Board of Education in preparation for

the development and implernentation of the next Hillsborough Township School District

Strategic Plan.

Major Areas of Focus / Anticipated BenefÏts

To help all students achieve their fullest potential, the district should focus on ways to

offer enrichment for those students who have successfully mastered content and skills being

taught in the classroom. As students grow and curricula are revised, the district depends on

teachers to differentiate instruction in order to meet the variety of needs in classrooms

throughout the year. Teachers across the content areas need support in how to design and

analyze assessment results in order to provide students with the opportunity to enrich their

learning experiences and make connections via manageable yet challenging tasks. Providing

services to students based upon assessment results does not take into consideration a student's

passion for learning and dedication to task. Providing a variety of options for students based on

needs observed through assessment and task commitment of the child may provide Hillsborough
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Township School District with the opportunity to broaden the number of students participating in

enrichment. By offering a variety of programming at all levels, the district can help students

achieve in accordance with their abilities.

In addition to helping all students rneet their potential, offering a variety of enrichrrent

opportunities is essential for maximizing the leaming of gifted and talented students. The field

of gifted and talented, while diverse in its definitions and prescriptions, agrees that students with

high ability have specific and varied needs. While state law requires identiffing students as

gifted and talented as well as offering a program, the code offers few fuither specifics. The

district currently address the needs of gifted and talented students through the efforts of

elementary specialists and middle level social studies teachers. Given the diversity of our

students' abilities, interests, and needs, more varied enrichment opportunities will better serve

our students.

Review of Literature / Research Supporting the Need to Implement the Area of Focus

Two main bodies of literature provide useful information related to enrichment

opportunities: 1) research on instruction and 2) research in the f,reld of gifted and talented

education. Some recent research suggests that a significant number of students would benefit

from enrichment on a regular basis. In one study that involved over 170,000 students at2,000

schools nationwide, students identified as high achieving through standardized testing of reading

grew more slowly than their peers during the year; these students grew over the summer while

their peers did not (Rambo-Hemandez & McCoach,2014). This suggests that work in the

classrooms may not be helping high achieving students learn as much as they do outside of

I8l of226



school. As a district committed to helping all children achieve their fullest potential, research

suggests the close examination of exactly how teachers challenge learners throughout different

units of study.

In terms of literature on instruction and enrichment, the cycle of using assessment results

to plan for differentiation is an accepted best practice in the field (Eaker, DuFout, & DuFour,

2002; Stronge, Ward, & Grant, 2011). Ideally, teachers have a plan for addressing both students

who struggle to meet learning targets and students that demonstrate mastery of the targets prior

to any instruction. The standards we have for teachers and research in the field supports the

practice of differentiation due to the differing needs of students (Stronge & Associates,2012;

Tomlinson et al., 2003); however, some educators disagree on a theoretical basis that teachers

can acfually meet varied needs of students (Delisle, 2015). Flexible grouping has been shown to

increase student achievement (Puzio & Colby, 2010; Steenbergen-Hu, Makel, &

Olszewski-Kubilius, 2016). Specifically, Steenbergen-Hu etal. (2016) completed meta-analyses

that examined research over a one-hundred year period to find positive effects of flexible

grouping practices including acceleration. The overwhelming evidence suggests that the district

can improve student achievement by providing teachers support in differentiating instruction.

Literature on gifted and talented education provides specifics about how to support

students who often require enrichment opporlunities. Experts in the field suggest varied

programming designed to meet as many needs of leamers as possible. Programming with a

strong basis in research includes cornpacting, acceleration, differentiation, flexible grouping, and

independent research (National Association for Gifted Children, 2010; Reis & Renzulli, 1992;

VanTassel-Baska, 2005).
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Research in the fîeld of gifted and talented provides many suggestions of how the district

can improve our offerings for students who need enrichment, Compacting is when students take

a pretest prior to a unit of study. Students who show mastery on the pretest work on enrichment

activities instead of relearning what they already know. Acceleration is when students work on

the curriculum of the next grade level. It is important to note that, teachers will need

professional development to implement these best practices (VanTassel-Baska, 2007).

Some educators would argue that the district must only focus on state requirements and

students who struggle to meet grade level expectations. In addition to a state mandate to identify

and serve gifted and talented sfudents, those students with high ability may struggle in school

despite their potential. In fact, up to 20Yo of dropouts nationwide tested within the gifted range

(Colangelo & Davis, 2003). In addition, a report commissioned by the Gates Foundation found

that 88% of high school dropouts nationwide had passing grades but dropped out due to boredom

(Bridgeland, Dilulio, & Morison,2006). The programming and practices suggested in the gifted

and talented literature can help all students, especially those at-risk, high ability individuals.

Those engaged in this subcommittee also collected and discussed information about

gifted and talented programming in other districts at both the elementary and middle levels, At

the high school level, the needs of high ability students are typically met through a variety of

course offerings and extracurricular activities. The following table summarizes research the

subcommittee completed about six New Jersey elementary and middle level programs.

District Elementary Programming Middle Level Programming

West-Windsor Flexible grouping and differentiation
supported by specialists through grade

5.

Students attend GT (PRISM) during
a flex period and participate in
competitions.

Bridgewater Self-contained classes for all subjects Enrichment courses available in all
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for identified students core subjects

Edison Pullout possible in math, literacy
andlor engineering, each for one-third
of the year for identified students.

Acceleration in literacy and math.

Montgomery Differentiated instruction without
pullout.

Acceleration options in math

Scotch-Plains
Fanwood

Pullout program starting in grade 4. Pullout program that rotates through
different periods of the day.

Princeton Differentiated instruction and

enrichment during a flexible period.
Accelerated math begins at the

middle school.

Pursuant to the extensive literature review coupled with the knowledge of programs in

other districts, the subcommittee brainstorrned the benefits and challenges of improving the

district's enrichment offerings across four areas: elementary programming, secondary

programming, teacher learning, and community connections. Tables summarizing the

aforementioned benefits and challenges follow. Research and further details about options

suggested by the subcommittee are outlined in the Recommendations section.
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Elementarv Prosrammins:

Elementary Programmimg Idea L: Increase compacting (pretesting and enriching students
who show mastery on the pretest of a unit) through teacher coaches.

BENEFITS CHALLENGES

Flexible groupings depend upon curricular
topics

Teacher time/stress to create activities that
remediate and extend the curriculum

Provides students with respectful learning
tasks

Measuring student skills and needs

Preempts behaviors that emerge when
students work on tasks they have already
mastered

Locating and/or developing educator expertise
in compacting

Efficient use of sfudent's learning time Cost

Follows best practices in education overall
and GT specifically

Scheduling the limited time of additional staff
effectively

Does not completely address extreme high
ability

Measuring the impact of coaches

Elementary Programming Idea 2: Increase compacting (pretesting and enriching students

who show mastery on the pretest of a unit) through professional development workshops.

BENEFITS CHALLENGES

Flexible groupings depend upon curricular
topics

Addressing teacher stress of the time involved in
creating assessments and activities to remediate and

extend the curriculum without support available in
each school

Provides students with respectful learning
tasks

Measuring student skills and needs

Preempts behaviors that emerge when
students work on tasks they have already
mastered

Does not follow best practices of teacher PD being
job-embedded and situational
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EfÍicient use of student's learning time Identifying and/or developing educator expertise in
compacting

Follows best practices in education overall
and GT specifically

Does not completely address extreme high ability

Targeted profess ional developrnent for
teachers

Cost

Elementary Progamming ldea 3: Develop an elementary program in Science, Technologyo

Engineering, and Mathematics (STEM), in which students would be provided instruction by
a qualifîed educator.

BENEFITS CHALLENGES

Addresses student and community interest Cost

Meets the needs of students with gifts/talents
in STEM

Scheduling / logistics

Enrichment for all Space

Connection to global, national and local
community through real-life / authentic
application,

Teacher with depth of knowledge in content

Skills identified as needed for college and

career readiness in a highly competitive 21't

century world.
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Secondary Programming:

Secondary (7 - 8) Programming ldea 1: Incorporate a self-directed research project into the
REACH social studies curriculum, including the opportunity for students to exhibit their
work.

BENEFITS CHALLENGES

Provides students with authentic learning
opportunities related to their interests

Teacher time to learn about and implement passion

projects

Aligns with best practices in the field of
gifted and talented education

Limited student time to master the large number of
social studies content standards while working on

these projects

Enhances professional development for
teachers

Limited in addressing the needs of students whose

gifts and talents lay outside of social studies

Cost of PD for teachers

Secondary (7 - 8) Programming Idea 2: Incorporate the opportunity for self-directed
research projects across the disciplines through hiring middle level specialists in gifted and

talented.

BENEFITS CHALLENGES

Addresses REACH needs assessment Cost of hiring

Addresses interests and needs across the

curriculum
Scheduling

The specialist could facilitate both
curricular and extracurricular learning
opportunities

Identifying and / or developing staff expertise to

meet the needs of middle level leamers with a
flexible program

The specialist could support compacting,
differentiation, mentoring, and STEM

Identifying specific student needs

Measuring student progress

Measuring the impact of coaches
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Secondary Programming Idea 3: The district will provide a broader range of
academically-focused extracurricular activities for grades five through eighto including those

in STEM. These extra-curricular activities would focus on problem-solving.

BENEFITS CHALLENGES

Meets a variety of student needs Cost of stipends and program start-up

Requires task commitment Avoiding overscheduled, stressed students

Provides sfudents with opportunities to
interact with high ability students outside of
Hillsborough

Highly collaborative and focused on
problem-solving

Focus on enhancing 2l st Century Skills
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Teacher Learning:

Teacher Learning Idea L: Provide elementary teachers with professional development to
support passion projects. If the district increases compacting, passion projects could flourish
at the elementary level.

BENEFITS CHALLENGES

Can address student interests in a variety of
areas

Teacher time to learn and implement without
increasing stress

Aligns with best-practices in the field of
gifted and talented education

Student time/energy to master standards while also

engaging in self-directed learning

Cost of professional development

Teacher Learning Idea 2: Provide social studies teachers with professional development to
support passion projects. If the REACH program remains only social-studies specifico social

studies teachers would need support to implement independent research projects.

BENEFITS CHALLENGES

Can address student interests in a variety of
areas

Teacher time to learn and implement for a large

number of students without increasing stress

Aligns with best-practices in the field of
gifted and talented education

Student time/energy to master standards while also

engaging in self-directed learning

Scheduling time for students to work on projects

Cost of professional development

Teacher Learning ldea 3: Share information about acceleration with staff. This best

practice has a variety of considerations that depend on the individual student. If teachers

and administrators understand the research behind acceleration, this is a first step to

developing a set of procedures to make acceleration a viable option for students within the

district.

BENEFITS CHALLENGES

Aligns with best-practices in the field of Overcoming myths about acceleration
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gifted and talented education

Meets the needs of a very small number of
students with extreme high ability

Parent pressure to accelerate, especially when
parent perception is not in alignment with the

district / school assessment of student needs

Creating a plan to monitor and address any
"holes" in student preparation

Development of a procedure for making
acceleration decisions

Communitv Connections:

Community Connections Idea 1: Create different names for the different programs we have.

There are three separate programs we offer: a special for grades l-2, a pull-out program for
grades 3-4, and a social studies replacement program in grades 5-8. Having different names

for the programs will clarify that they each meet different needs.

BENEFITS CHALLENGES

Will address the idea that some students get

time in an extra special

Informing the community about the newly
developed names

May decrease pressure around the CogAT
test

Appropriate identification for the separate

programs that already exist

Community Connections Idea 2: Create, develop and facilitate family nights across the

content areas and levels. Programs such as "Cultivating Joyful, Lifelong Learningo' and
ooFamily Math Night" are well-attended and received.

BENEFITS CHALLENGES

Assists families in meeting their child's
needs across content areas

Cost

Provides the opportunity to promote
authentic learning in families and cultivate a

growth mindset approach
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Community Connections Idea 3: Conduct an in-depth gifted and talented K - 12 program
review utilizing outside researchers.

BENEFITS CHALLENGES

Provides the opporfunity to collect
information from a variety of stakeholders

Cost

Provides unbiased and comprehensive
suggestions for improving programming

Implementation of challenging and/or unpopular to

recommendations

Recommendations

Overall, the subcommittee has outlined a total of nine recommendations. While the

benefrts and challenges have been previously addressed, a summary of recommendations

follows,

The fîrst recommendation regarding increasing enrichment in elementary programming

involves creating coaching positions to assist teachers with differentiation, including

compacting. Compacting is a research-based best practice where students take a pre-test to

determine whether they need to complete the unit with the class (National Association for Gifted

Children, 2010; Reis & Renzulli, 1992; Steenbergen-Hu, Makel, & Kolszewski-Kubilius,2016)'

Compacting will allow students who have mastered the content and skills of a given unit to

continue to leam new material. Over multiple years, coaches at each elementary school would

work with teachers and supervisors to develop and implement pre-assessments and facilitate

alternative learning activities for students who have mastered the content and skills of the unit

prior to instruction.

The sub-committee's second recommendation for increasing enrichment opportunities is

to offer teacher professional development on compacting and differentiation. While coaches
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offer job-embedded and continuous support necessary for implementation, in-service

presentations can expose teachers to basic concepts and methods relating to compacting. These

workshops will focus on subject-specifîc supports for teachers to meet individual student needs.

As numerous studies have explained, effective professional development is job-embedded and

continuous support is necessary for teachers to learn tools that they can use to teach their subject

matter (Darling-Hammond & Mclaughlin, 1999; Elmore, 2002; Firestone, Mangin, Martinez, &,

Polovsky, 2005; Wineberg & Grossman, 1998). This research supports both the use of coaches

along with workshops and the provision of relevant resources.

STEM education can help students solve real world problems and demonstrate 21't

century skills (Lombardi, 2001). Therefore, our third recornmendation for increasing enrichment

opportunities at the elementary level is to develop an elementary STEM program. This would

require considering different options for scheduling and staffing, yet offer students direct

experiences in STEM provided by a qualified educator. Involving students in the type of

critical thinking that STEM requires (problem-solving, transferring skill, etc.) boosts student

achievement (Higgins, Hall, Baumfield, & Moseley, 2005), There is both community and

educator support for offering STEM-related enrichment at the elementary level, based on

students' interest.

Best practices in the field of gifted and talented education suggest providing avenues for

students to explore their interests (Renzulli,1999; National Association for Gifted Children,

2010); therefore, the fourth recommendation is specific to secondary programming and involves

supporting the option for self-directed learning for students. This will require the hiring of

middle level specialists to work with students' interests in a cross-disciplinary manner. Middle

192 of226



level specialists will facilitate both independent projects and more structured learning

opportunities such as National History Day and Future Problem Solving Programs based on

student interest and commitment. This will address the issue that our gifted and talented

program is a replacement social studies program at the middle level and does not specifically

address the needs of students with high ability in other content areas.

The sub-committee's fifth recornmendation regarding how to meet the needs of students

in various content areas is to increase extracurricular opportunities at the middle level. The

activities offered at Auten Road Intermediate School and Hillsborough Middle School could be

expanded to include a broader range of academically-focused extracurricular activities, including

those in STEM. The additional extra-curricular activities will focus on problem-solving and

critical thinking in order to increase student achievement (Higgins, Hall, Baumfield, & Moseley,

2005; National Association for Gifted Children, 2010), Offering more academic extra-curricular

activities would also expand the possibility of enrichment to all students in the district based on

their commitrnent to participate.

In order to increase enrichment opportunities for students, teachers will need information

and support to implement new practices; therefore, the next category of recommendations

involves teacher learning. Our sixth recommendation related to enrichment opportunities is to

provide elementary teachers with professional development to support passion projects. Should

the district decide to move forward toward implementing the best practice of compacting,

passion projects would most assuredly flourish at the elementary level with the proper supports.

Acceleration, which involves teaching the curriculum of the next grade level in one or all

subjects is considered a best practice in the fîeld of gifted and talented education Q'{ational
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Association for Gifted Children,2010; Steenbergen-Hu, Makel, & Olszewski-Kubilius, 2016).

In a survey of districts nationwide, over 50o/o accelerated students by subject areas are at the

middle school level (Callahan, Moon, & Oh, 2013). The decision of whether to accelente a

student and when to do so requires the consideration of a variety of factors which are dependant

upon the individual sfudent. As teachers and administrators garner a greater understanding of the

research behind acceleration, a set of procedures to make acceleration a viable option for

students within the district may be developed. Doing so will provide all students greater

opportunities to achieve in accordance with their abilities; therefore, our seventh

recommendation is that information about acceleration be shared with teachers and

administrators.

In addition to supporting the learning of teachers, the subcommittee's eighth

recommendation enhances our partnership with parents centered on ways to understand the

programming offered and providing guidance about enriching student learning outside of the

school day. Hillsborough Township School District district currently offers three separate

programs related to enriching sfudents including a special for grades one and fwo, a pull-out

program for grades three and four, and a social studies replacement program in grades five, six,

seven, and eight. The subcommittee recommends creating alternate names for each enrichment

opportunity thereby addressing the issue that students who are currently identified for overall

high ability and creativity at the elementary level end up in a social studies replacement class at

the middle level. A best practice in the field is to align identification criteria with the program

offered (National Association for Gifted Children, 2010). Having separate names for the

programming will clarify that each one meets different student needs.
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Studies indicate that increased involvement of parents increased students academic

performance and is characteristic of a more effective school (Cotton & Wikelund, 1988; Epstein,

1985; Jeynes, 2003). Opportunities to provide parents with information to enrich their child's

learning will provide additional opportunity for us to partner with our stakeholders for the benefit

of student learning. Currently, there are several well-attended evening events offered

district-wide that appeal to our constituents including, but not limited to Farnily Math and

various enrichment-focused events held through the culriculum offrce under the auspices of the

REACH program. Therefore, the ninth and final recommendation pertaining to enrichment is to

create and facilitate family nights across each of the content areas whereby parents will engage in

the learning process with their children.
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Subcommittee: Student Life - Curriculum Innovations: Assessment &

Profes sional Development

Subcommittee Member Names:

Mr. Scott Kallens, Teacher, Hillsborough High School

Mr. Steven Kerrigan, Principal, Woodfern Elementary School

Ms. Alyson Williams, Teacher, Auten Road Intermediate School

Introduction

The following describes detailed analyses pertaining to proposals researched and vetted

by subcommittee members. Topics of proposals include detailed evaluations for implementing

performance-based end of year assessments, instituting standards-based assessments, and

providing support for these innovations through innovative professional development

opportunities. Anticipated benefits and drawbacks, based upon educational research, a detailed

review of research and literature and specifîc recommendations are also included.

Purpose

The development of Common Core standards creates an exciting opporfunity to develop

new programs and experiences for our students that address the needs of the 2l't century. The

traditional methods for evaluating student performance seem to contradict current research

findings in the areas of growth mindset and intrinsic rnotivation while also failing to adequately
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develop and measure 2l"t century skills. The need for revision in the area of assessment as well

as the need for high-quality professional development to support innovative methods is therefore

obvious and necessary.

Traditionally at the secondary level, students learning is assessed en-masse two times a

year. Traditional midterm and fînal exams currently occupy 20 days of in the academic year

when factoring in "last test days," review days and exarn days. These tests attempt to measure

what students have learned in the previous semester but often fail to assess the application of

acquired skills and devalue the process of learning emphasized throughout the year.

Fufthermore, the time and effort put forth in developing, administering, studying for, and taking

these exams sacrifices valuable resources on behalf of both teachers and students; time and

resources that could easily be spent on developing valuable and meaningful learning experiences

for our students. Performance-based end of terrn assessments would enable students to

demonstrate skills and apply their knowledge at a much higher level than currently offered with

the added benefit of increasing intrinsic rnotivation within our students by placing a greater

emphasis on the process of learning.

With the development and implementation of performance-based assessments, the need

to revise the current method of assessment must also be considered. Our current traditional

model of assessment attempts to measure a student's knowledge through point accumulation. In

this approach, students' earned points over a given term are divided by the points available to be

earned to produce a final average. This traditional approach is convenient to compare students

and serves as an effîcient means to collect data on supposed student progress. An unintended

consequences of this method is that students often become inappropriately focused on the results
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of learning at the expense of progress and process. Therefore, what motivates and often

demotivates students in this model is the competition for point accumulation rather than the

development of skills, Sfudents misplace their academic pursuits on the end result at the expense

of the process that led to the result. Traditional grading practices have been used for over one

hundred years, and, to date, there have been no meaningful research reports to support it

(Maruano,2000),

This model contradicts the concept of growth mindset and the intent of school in general

-- that students develop skills through the accumulation of knowledge in order to be functioning

and contributing members of society. Worse yet, the current model contributes to widening

achievement gaps and provides little if any support to struggling students. In the case of

motivation, it is suggested that if grades are considered motivating factors, the quality of work

decreases (Pink, 2011). Put sirnply, the greater the emphasis on grades, the less motivated our

students become and the lower the quality of work they will produce as a result, ln this model,

established achievement gaps are reinforced where student progress is measured strictly by the

average of points accumulated and gives little to no emphasis on process and growth over time.

Standards-based assessment is an alternative approach to assessment that more accurately

measures student achievement and provides more valuable and regular feedback for teachers

who, with better data, canmore effectively differentiate for students while also fostering student

motivation in the pursuit of leaming. Today grading experts (Guskey, 20l4;Marzano,2000;

O'Connor, 2009; Reeves, 2008) agree teachers should update their grading practices to better

align with the realities of how and what students are learning in schools (Townsley & Buckmiller

20t6).
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Upgrading assessment to reliably and validly measure student performance must be

closely aligned with upgrading the standards on which performance is measured. In order to

effectively link these two concepts together, standards-based assessments must be utilized. In

the past century, everything from modern medicine to personal cornputing has evolved and

improved; yet our educational system's grading practices have remained the same, despite a lack

of supporting evidence. A standards-based system of assessment seems to be a significant and

defensible improvement over traditional grading practices (Townsley & Buckmiller, 2016).

Adopting a standards-based grading system in our district will provide students with multiple

opportunities to demonstrate leaming while providing regular and meaningful feedback. Grades

will also carry greater meaning and allow teachers to account separately for behavior, work ethic,

attendance, participation, and various other factors that currently muddy and skew our grading

policies.

The benefits of standards-based assessment apply to all grade levels throughout a school

district. In a standards-based assessment system, all children have access to challenging

curriculum and instruction that are focused on grade-level content and achievement standards

(Quenemoen, et. al., 2004). This type of system requires assessments that involve ongoing

collection and use of information to evaluate the effectiveness of instruction (Fuchs & Deno,

1991; Helwig, Heath, & Tindal, 2000; Langenfeld, Thurlow, & Scott, 1997; Lindsey, 1990;

Marston, 1989; Paulson, Paulson, & Meyer, 1991; Stecker & Fuchs, 2000; Stiggins, 2001;

Wiggins & McTigue, 1998), As Hillsborough akeady has common assessment and analysis

mechanisms (e.g. Performance Matters) throughout all levels at all schools, movement to

standards-based assessments will prove to be a more seamless transition when compared to a
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district that does not have such internal mechanisms already in place. Alignment of common

assessment tasks with performance standards is vital.

It is important to note potential drawbacks of standards-based assessment. A short-term

drawback would be the need for professional development of staff in order to appropriately

implement standards-based assessments. On a larger scale, descriptions of standards can be

difficult for students and parents to understand (Quenerloen, et. al., 2004). As this system is a

departure from what most parents understand as how schools assess student progress, there will

most certainly be trepidation and resistance from the community. Consideration of

implementation, course placement procedures, and subsequent explanation of these to parents,

must also be considered, There will also be concerns that standards-based instruction and

assessments could negatively affect student performance on college-level courses (AP classes)

and assessments (SAT, ACT, etc.) (Quenemoen, et. al., 2004).

Making the transition from traditional methods of assessments to performance-based end

of term assessments and standards-based assessments strategies requires ongoing, high quality,

and immediately applicable professional development for teachers to support effective

implementation. In order to address the short-term drawbacks related to professional

development within our district, a closer evaluation of best practices in professional development

is warranted. School districts should be evaluating how teachers leam as much as they are

evaluating how students learn. The Association for Supervision and Curriculum Development

(ASCD) in 2017 reporled that "high quality professional deveiopment leads teachers to gain and

refine knowledge of content and pedagogy; reflects best practices in teaching and learning; helps

adults with varied interests, learning profìles, and readiness learn to work together and feel part
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of a community of learners; and has a positive impact on the classroom in terms of both teacher

effectiveness and student learning" (ASCD, 20ï7). Thus, evaluating the quality of professional

development programs and opportunities for teachers in Hillsborough will ultimately result in

quality programs throughout the district. Targeted, ongoing, and timely professional

development presented as an ongoing process throughout the school year will keep teachers

accountable for their own learning while helping them apply best practices in their classrooms

every day.

Major Areas of Focus / Anticipated Benefits

On the topic of performance-based end of term assessments, the following describe the

potential benefits and drawbacks of this model overall and with specific respect to the

Hillsborough Township Schools. By reallocating the days reserved for review and testing and

using these recovered days by challenging students to design projects that demonstrate and apply

their skills, greater opportunities can be created for students to apply 21't century skills while

increasing motivation by placing greater emphasis on process.

In these two-week periods, teachers will "assign teams and define challenges while

students take the lead in designing, discovering and evaluating possible solutions" (Connected

Learning Alliance, n.d.) Students will be compelled to collaborate with peers in experiences

that allow them to connect classroom challenges with their own interests. These challenges can

also provide community involvement. In some instances, students might be required to provide

daily podcasts to family members apprising them of updates on their progress. Additionally,
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many schools using a similar model open their doors to families during showcases of student

achievement,

The following tables summarize research the subcommittee completed surrounding the

benefits and challenges associated with performance-based and standards-based assessments.

Performance - Based Assessments

BENEFITS CHALLENGES
Students fully immersed in problem solving and

rooperative learning
Community acceptance of non-traditional
approach to teaching and learning

Students network with area professionals to
authenticate their proiects

open-endedness in student-directed

Encourages students to include areas of interest

which builds intrinsic motivation and ownership
of the learning process

Concern over meeting standards and performance

¡n standardized tests

Allows students to empathize, establish relevance,

and apply knowledge from the semester or term
and apply 2l't century skills to promote future
growth

Iraining staff to deliver consistent experiences

Êor all students

Standards-based assessments focus on the NJSLS Potential concerns over lack of commonality
between teachers in the same courses

Direct observation of student learning and

achievement

Concem that students may not be adequately

prepared for College Board exams due to less

''practice"

Multiple opportunities for revision, development
and improvement

Building consensus and training teachers for
project expansion

Opportunities for authentic assessment

Easy transference and adaptations to students of
all grade levels and content areas

No short-term financial cost

Academic calendar remains intact
Reclaims lost instructional time currently devoted

to last-test days, test review and test

implementation by effectively utilizing 10

instructional days at the end of the year

Rigorous and authentic student-directed
rpportunity to apply skills and content learned

[hroughout the semester to identify and propose

solutions to real world problems

Greater opportunity for meaningful and authentic
assessment of student work and achievement
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Standards - Based Assessments

BENEFITS CHALLENGES

Establishes a clear set of grading standards that
allows for separate quantifying of various
factors such as work ethic, behavioq
punctuality, participation, and achievement

Descriptions of standards may be diffrcult for
sfudents and parents to understand

Assessments involve ongoing collection and

use of information to evaluate the effectiveness
of instruction, (Fuchs & Deno, 1991; Helwig,
Heath, & Tindal, 2000; Langenfeld, Thurlow, &
Scott, 1997 ; Lindsey, 1990; Marston, 1989;

Paulson, Paulson, & Meyer, 1991; Stecker &
Fuchs,2000; Stiggins, 2001; Wiggins &
McTigue, 1998)

Concerns that standards-based instruction and

assessments could negatively affect student
performance on college-level courses (AP
classes) and assessments (SAT, ACT, etc.)

Common assessment and analysis mechanisms
(e.g. Performance Matters) are already in place

district-wide

Cost associated with appropriate professional

development

Provides access to challenging curriculum and

instruction focused on grade-level content and

achievement standards, (Quenemoen, et. al.,
2004)

Cpportunities for continuous improvement
through teacher and peer revision

Review of Literature / Research Supporting the Need to Implement the Areas of Focus

An early adopter of this instructional/assessment model is Quest2learn in NYC.

Quest2learn is a 6-12 public school formed with the goal of infusing game-based leaming

principles into everyday instruction. This school developed a program such as the one suggested

in this proposal, called Boss Level. Boss Level projects occur at the end of each school trimester
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and are student-directed research projects where students identify problems based on teacher

guidance and support, research and design solutions to these problems, and then open the school

to parents to present and defend their work. While specifïc data on Boss Level is not currently

available, NYU Professor of Sociology Dr. Richard Arum studied Quest2learn and has found,

and will be publishing in an upcoming book, that, "the average rate of growth of a Quest to

Learn 8th-lOth grade student in one year is comparable to the average rate of growth of a college

student on a similar test called the CLA - across all four years of college." Furthermore,

according to New York state testing data, Quest students in 2015 were 54o/o proficient in ELA as

compared to 30.4o/o of students city-wide. Clearly Quest students are being prepared to address

2 1't century problems with performance-based, student-directed, end of term assessments at the

center of this work; while direct comparison is difficult between differing schools, states and

communities, it is reasonable to conclude that Hillsborough students would benefit from some of

Quest's programs, namely Boss Level end of term performance-based assessments. As this

model is on track to be piloted among five high school teachers this year, a full review of the

results, including student work and feedback will be included included at a later date.

Implementing strategies and concepts presented in professional development workshops

is "an ongoing and complex process" (Dixon, et al., 2014). Making the transition from

traditional formats of assessing to performance-based end of term assessments and

standards-based assessments requires ongoing, systematic, and supportive professional

development in order to maximize efficacy and efflrciency within the classroom. Allison

Gulamhussein, in her presentation for the Center of Public Education, stated that "the real issue

isn't that teachers aren't provided professional developrnent, but that the typical offerings are
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ineffective at changing teachers'practice or student learning" (2013, p. 1). She cites a study in

which 90 percent of teachers have participated in professional development, but most teachers

found the professional development to be ineffective or irrelevant to their individual assignments

(Darling-Hammond eT a1.,2009). Simply put, a teacher's greatest challenge is not in lack of

knowledge but "comes when they attempt to implement newly leamed methods into the

classroont" (Gulamhussein, 2013, p. 10).

Research, therefore, suggests that the most effective and quality professional

development programs come in the form of in-house PD opportunities and coaching. This way,

information is presented in an ongoing, systematic manner that allows teachers to solve any

implementation problems with proper supports in place. This method of providing professional

development would not be evaluative in nature; rather, staff members and coaches are available

to help other staff members utilize strategies and best practices within their classrooms

effectively and with resources available to them on an as-needed basis. Mastery of new skills is

time-consuming, and "teachers may need as many as 50 hours of instruction, practice and

coaching before a new teaching strategy is mastered and implemented in class" (French as cited

in Gulamhussein, 2013,p. 14). The current methods of one-time instruction and independent

implementation of skills do not support teacher effrcacy or student achievement in the 21't

century classroom.

The most signifîcant cost item in switching professional development methods comes in

the form of providing time for teachers to spend in professional leaming and with coaches

(Gulamhussein, 2013).
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Recommendations with Rationale

On the topic of performance-based end of term assessments, it is recommended that the

district reallocate the days reserved for review and testing to implementing Boss Level-like

challenges to our selected students. At the direction of the Assistant Superintendent of

Curriculum and Instruction, it was recommended to pilot this innovation among five secondary

teachers from different departments including Social Studies, Applied Technologies, English and

Math for the 2016lI1 Final Exam period. In lieu of administering the departmental final exams,

participating teachers in selected Honors and CP level courses will assist students through the

Boss Level design process to measure standards mastery of skills and content from throughout

the second semester. Students will still be required to attend the scheduled exam period but

attendance will be used to serve the design process assessment, Following a review of this year's

pilot program, it is recommended to continue and expand the pilot program into the 2017l18

school year including two to three teachers from every high school department.

Closing

As teachers consistently evaluate the learning needs of every student in their classroom,

districts must also evaluate the learning needs of their staff members and provide ongoing, high

quality professional development that meets those needs. Instructional coaches and staff placed

in school buildings with the role of providing professional development to other staff members

ensures that training can be molded and formatted to meet the individual needs of staff in every

building. In this way, teachers will be less inclined to ask, "How does this content apply to me?"

and more likely to ask, "How can I implernent this infonnation in my classroom right away?"
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